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INTRODUCTION 

 

The following curriculum was designed for junior and senior high school students for 

use in American social studies and history classrooms. The lessons included in this work 

contain primary documents and historical references to trauma, violence, racism, 

racialized harm, sexual assault, and some harsh language that may not be suitable for 

students under the age of 16. This trauma-informed companion guide provides a layer 

of comfort to ensure that all students and educators using this curriculum have some 

awareness of trauma-informed learning standards before introducing this topic or using 

this curriculum with their students.  

 

Drawing from the latest works of trauma and justice-informed scholars in social 

education (Brown 2021; Carello and Butler 2014; Chikkatur 2013; Dubois 2014; 

Frederick and Shockley 2023; Gibbs 2020; Love 2019; McAdoo 2023), culturally 

responsive teaching (Muhammad 2023), law and social justice (Dumas 2018; 

Jones 2020); psychology (Kinouani 2022; Lewis-Giggetts 2022), children’s 

literature (Patterson and Shuttleworth 2020), spirituality and healing (Davidson 

2021; Lewis-Giggetts 2022), history (Sheppard 2010), Black studies (hooks 1994), 

and Black liberatory praxis (Wilson and Jackson 2023), this curriculum is structured 

around nine different lesson plans that are each designed to empower students and 

educators to move through even the darkest moments in Black history with a focus on 

hope, healing, and connection to reduce harm. All of the archival texts, photographs, 

archaeological evidence, and spoken histories included in this body of work were 

chosen with care to allow everyone who uses this curriculum to experience the history 

of Greenwood and Oklahoma’s All-Black Towns as a story of survival, hope, love and 

community resilience.  

 

In each lesson, you will find an entry point historical lesson and background context, a 

list of keywords with definitions, hands-on activities that support experiential learning, 

imagination, and student empowerment, opportunities to interact with real primary 

documents pulled from the archives, inspiring stories and interviews curated by Black 

archaeologists and living descendants, videos and imagery that allow for greater 

connection with visual learners, creative outlets for guided discussion and emotional 

expression through the arts, and the estimated time to complete each lesson. 

 

GUIDANCE 

 

Please read the following 8 tips before engaging with this curriculum: 

 

1. Importance of Context 

TRAUMA-INFORMED COMPANION GUIDE 

GREENWOOD ARCHAEOLOGY CURRICULUM 



 

 Archaeology in the Community Page vi Introduction

 

It is strongly encouraged that all students read the historical background of each 

lesson before engaging with any associated imagery, written text, archival 

records or oral histories that may be included in each lesson. It is essential to 

provide context and proper historical framing for all curriculum content to avoid the 

confusion, disorientation, and shock that can result when archival images of 

destruction, violence, or any form of injustice are removed from their original time, 

place, historical context, or connection to lived human experience and then shared with 

students. 

 

2. Beware of Violence in the Archives 

 

The majority of images, newspapers, and legal documents collected in Greenwood’s 

scattered archives depict Greenwood’s history as one characterized by gun violence, 

lynching-related deaths, and structures engulfed in smoke and flames. We have 

curated this curriculum to avoid showing images of death, human beings laying 

in the street, or any structures on fire. The only images of destruction are only 

shown within the context of discussing how these structures were originally built and 

then rebuilt in the aftermath to maintain focus on healing and reducing-harm.  

 

3. Protect Children and Survivors 

 

Please keep in mind the goal of protecting children in the present day while you 

work to uncover stories of children in the past. We acknowledge that most of the 

survivors of the 1921 Tulsa Race Massacre that recorded their testimonies decades 

later for our students to hear were sharing their experiences living through this history 

as children. They encountered violence, death, loss of their homes and family 

businesses, and crippling fear alongside the adults in their lives. As children, their 

experiences went overlooked as many were asked to keep quiet about the ordeal.  

 

We acknowledge that many children, past and present, have survived immense trauma 

before they even arrive in school and are then exposed to potentially more harmful 

trauma-centered instruction. Many historical texts related to Greenwood and the Tulsa 

Race Massacre also include references to sexual violence, calling into question the 

believability of survivors and the reverberating impacts that such violence can wreak on 

one’s personhood and within entire communities. Our commitment is to reduce harm 

but to also acknowledge that students and educators are coming into the classroom 

with varying levels of pre-existing trauma. Therefore, we have chosen not to include 

archival newspapers, writings, or images that reference possible sexual assault in this 

curriculum to avoid asking learners and educators to wade through accounts of sexual 

violence that could pose greater harm to those who have already survived assault 

themselves. Throughout this curriculum, we ask that you take into consideration the 

many children and teenagers that have already been exposed to adversities and 

constantly carry their own hidden trauma in their “invisible backpacks.” 

  

4. Leading with Descendants and Multiple Ways of Knowing 
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This curriculum draws on multiple ways of knowing about the past to share the 

living history of Greenwood through oral histories produced by survivors and 

descendants themselves; Black-owned newspapers that call attention to both patterns 

of anti-Blackness as well as the power of Black collective organizing in the past; 

photographs showing the continuity of Greenwood as it was constructed, attacked, 

rebuilt, and challenged again; historic and modern day maps and aerial imagery 

showing how the footprint of this historic district has continued to shrink through time; 

archaeology and place-based stories of what was found underground as a witness to 

history; genealogical studies and public histories that have brought lost families and 

neighborhoods back to life; the practice of storytelling passed down through 

generations; as well as the practice of expression and lifting spirits through art, poetry, 

quilting, and other creative outlets as a tool for survival.  

The inclusion of all these different ways of knowing about the world provides learners 

and educators with an array of tools to bear witness to and more fully understand the 

past beyond one textbook or one historical reference or a single timeline of events. This 

is critical for students and educators to have multiple entry points to learning this 

material to meet the needs of multiple learning styles but also to understand that the 

history of Greenwood is more than a single-story narrative and can never be 

understood from a single person’s perspective. With this curriculum model, 

students learn from descendants and survivors first and learn how to value other ways 

of knowing before they are introduced to secondary texts from academic scholars. And 

as such, they learn to understand this as a living history that is unfinished, unresolved, 

and still unfolding today instead of a static history long past that has no connection to 

their lives today. 

5. Focus on Hope and Restoration

This curriculum is designed with a focus on healing, restoration, and Black community 

resilience. It is strongly encouraged for educators to use this collection with 

balance in mind, avoiding spending too much time on trauma-centered 

instruction but maintaining a balance of positivity and a throughline of hope 

throughout the entire curriculum. While we acknowledge that time to incorporate 

new lessons in the classroom is always hard to find, we ask that you avoid starting 

the curriculum in the middle or only using part of the lessons that would leave 

students with an unresolved narrative of trauma.  

It is intended for students to begin their journey in the “Living the Dream” unit, sharing 

stories of Black migration, Black freedom, town building, and the rise of Black 

prosperity in Oklahoma. Then students move through the “A Dream Deferred” unit that 

asks them to engage with more challenging concepts of racial violence but with 

attention paid to survival throughout each lesson. They end with the “Restoring the 

Dream” unit to discover how they can learn to think like archaeologists and follow the 

clues to dive deeper into Greenwood’s history to reclaim and uncover what was once 

hidden underground. If for the sake of time you are unable to use this curriculum in its 
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entirety, we strongly encourage you not to use the “A Dream Deferred” unit 

alone unless you have extensive experience guiding yourself and your students safely 

through trauma-inducing content and have your own plan to help them decompress 

and reflect after the lesson. 

6. Importance of Imagination and Multivocal Storytelling

As students move through each lesson and each unit, it is essential that they 

be given opportunities to exercise their imagination and safe spaces to dream. 

Each of the three units in this curriculum are named to centralize the dreams of men, 

women, and children in Greenwood. Activities and thought exercises that ask students 

to design their own town, write their own advertisements to bring in new families, and 

even re-write history through blackout poems, are all tools to increase imagination, 

that also work to empower students who do not have to accept history as it 

was written for them but can learn to re-imagine it, reframe it, and build these 

stories differently in their minds. This imaginative visualization process is crucial for 

students moving through trauma-inducing histories to read through these lessons as 

learners who can recognize their own power in the story and become storytellers 

themselves, not helpless observers to an already completed narrative that they can do 

nothing about.  

Students are more successful and engaged when they are allowed to use innovative 

thinking to make sense of the world around them. Building in opportunities for 

emotional expression, artistic creation, imagination, storytelling, and innovative 

thinking can help students and educators stay calm and regulated, reduce stress, avoid 

burnout, get more enjoyment from their lessons, develop new tools to cope with 

trauma, and enhance positive emotions overall. When students see themselves as 

storytellers, producers of knowledge, and contributors to history in the making, they 

are better able to visualize themselves as successful and to visualize a positive future 

for the living community of Greenwood as well. 

7. Shifting from Trauma to Healing-Centered Pedagogy to Avoid Secondary Trauma

Our goal is to empower educators and students to carry forward these difficult 

histories without being haunted by the past and experiencing secondary 

trauma in the process. Secondary trauma is often experienced by descendants, 

students, and researchers who read or have been told stories about traumatic events 

from people in the past and begin to adopt the same emotions, mentality, and stress of 

those who survived the event themselves. To disrupt this secondary trauma as well as 

historical or generational trauma that gets passed down through generations, we focus 

on healing, learning new ways of being, increasing one's sense of self and disrupting 

cycles of damaging thinking as part of a healing-centered pedagogy already built into 

this curriculum. While there are lessons that address more difficult histories, they are 

intentionally placed in the center of the curriculum so that students are not asked to 

either start or finish their lesson in a space of trauma. Rather, students are introduced 

to positive stories at the beginning and ending of every unit that centralize growth, 
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healing, and the importance of building Black spaces of safety and love as a tool for 

survival. We strongly recommend that you avoid starting and ending with topics rooted 

in trauma as you move through each lesson but make use of the built in lessons that 

centralize healing-centered pedagogy. While we cannot fully remove the trauma-

inducing history from these lessons, you have the power to control how and when it is 

introduced to students and for how long students need to be in that head space as well 

as how you bring them out of a potential trauma storm. By design, the “A Dream 

Deferred” unit is placed in the center of the curriculum, contains the shortest lessons, 

and has the most opportunities for hands-on activities that centralize healing and 

restoration as well as creative outlets of emotional expression. 

8. Building Communities of Care in the Classroom

To build what bell hooks and other culturally-relevant teaching scholars describe as a 

“community of care,” educators must work alongside their students to build spaces of 

safety where trauma-informed, culturally-relevant, and developmentally-appropriate 

instruction is offered within a curated space designed to support increased connection, 

belonging, understanding, and care for everyone in the room. It is essential for 

educators to build a community of care with students before engaging with 

this curriculum, to ensure that even when students encounter something new or 

different, or something that challenges their previously held beliefs about the past, they 

approach the subject with a desire to connect and understand rather than with 

criticism, guilt, anger, or fear. And as a result, the class is primed to engage with and 

celebrate portrayals of Black American culture in the past and engage more 

intentionally with one another, seeing connection and belonging as an act of self-love.  

Allowing students to feel a sense of safety and belonging before they are asked to dive 

into difficult histories is critical for students to become more than consumers of 

historical knowledge but to collectively feel empowered to become producers of new 

knowledge. This relieves the burden on educators to be authoritative experts in the 

room, who now take on the role of guides or facilitators that support student-led 

explorations into the past. In this way, students and educators join a commitment to 

sharing what they have learned from this curriculum and decide for themselves what 

parts they will carry with them and what parts they will leave behind. In the process of 

building a community of care, students gain a deeper knowledge of history and about 

themselves as well, reflecting on what language, methods of instruction, and ways of 

knowing they connect with most, what helps them learn best, and what should be 

preserved for future generations to explore. 
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INTRO TO ARCHAEOLOGY 
GREENWOOD ARCHAEOLOGY CURRICULUM 

In 2019, two archaeologists named Drs. Alicia Odewale and Parker VanValkenburgh 

began their research in Tulsa, Oklahoma’s Greenwood community. Their goal was to 

uncover the history of Black Wall Street and ensure that it is not forgotten. They have 

been collaborating with members of the community to assist them in their research. In 

this unit, you will have the opportunity to step into the shoes of an archaeologist, 

mirroring the work they've been doing in Greenwood. 

 

WHAT IS ARCHAEOLOGY? 

 

Archaeology is a way to learn about the history and culture of people in the past. It 

involves studying material culture–the objects, resources, and places that were left 

behind by those people. Archaeologists go to archaeological sites to find evidence of 

what happened in the past. These sites are made up of artifacts and features. Artifacts 

are things that humans made or used, like pottery, tools, weapons, and jewelry. 

Features are structures or areas that can't be moved without changing them, like 

foundations of buildings, wells, fireplaces, and walls. Both artifacts and features help 

archaeologists figure out how people used the site they lived on. 

 

THE ARCHAEOLOGICAL PROCESS 

 

The archaeological process is not just about digging. In Greenwood, the 

archaeologists started by working with the local community. They conducted 

research to find places to explore, looking at old records and listening to oral histories 

passed down through generations. Oral histories are spoken stories and memories that 

are the oldest type of historical record, even older than written words. The 

archaeologists also searched through libraries, museums, and other places for primary 

sources, such as old newspapers, documents, maps, and pictures from the time. They 

looked at secondary sources too, which are accounts of events retold in books and 

articles. The archaeologists’ records about the artifacts and features they found become 

their own kind of primary source. 

 

Archaeologists also study how the land and the people who lived there are connected. 

They need permission from the government and landowners to work on the land. They 

conduct archaeological surveys to find new places to study. They collect information 

about where they found evidence from the past and make maps of their findings. There 

are different methods for conducting surveys, including archaeologists walking the land 

to record the presence of artifacts and features on the ground. Other methods use 

instruments like GPS (Global Positioning Systems) or LiDAR (Light Detection and 

Ranging) to map the land's elevation to identify structures. Technologies such as GPR 
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(Ground-Penetrating Radar) and magnetic gradiometry help to analyze the soil and 

locate buried features, called anomalies. Each method provides specialized data about 

an area, indicating the potential presence of archaeological discoveries beneath the 

surface. When combined with other research, areas that show underground anomalies 

or concentrations of surface artifacts may be promising sites for excavation, or 

digging. 
 

If archaeologists and their community partners decide that excavation is needed, they 

may set up individual excavation units. Archaeologists may carefully map out the 

units, areas they plan to dig, using high resolution GPS and dividing the site into a grid. 

They understand that it's not just about finding artifacts, but also about understanding 

where and how they are found. They document any layered changes they see in the 

dirt, such as color, texture, and smell, a study called stratigraphy. By studying the 

different strata (layers), archaeologists can learn how the site changed over time and 

determine the age of the artifacts. Just like reading a book and using clues from the 

story, archaeologists use the context around an artifact to understand its origin and 

purpose. However, excavation is a destructive process that should only be done if 

necessary or if the site is at risk of destruction. During excavation, archaeologists must 

be careful not to damage the artifacts or important information. Once an artifact is 

documented in situ (in its original spot), it can be taken out for cleaning and further 

study. 

 

After the artifacts are excavated, they undergo a process called conservation. This 

step is crucial because buried and underwater artifacts decay over time due to 

environmental factors. Additionally, when artifacts are exposed to air after being 

removed, they can become damaged. The artifacts are taken to a lab where they are 

stabilized, cleaned, and evaluated for more treatment. Each type of artifact goes 

through a different analysis process, which involves sorting them by material and type, 

counting them, measuring them, and taking pictures or drawings.  

 

In the final part of the archaeological process, interpretation and communication, 

archaeologists use their findings to piece together what happened at the site and who 

lived there. They do this by answering their research questions and then sharing their 

discoveries with other experts and the public. They want everyone to know about 

history because it is something that belongs to everyone. Through talks, articles, 

museum exhibits, websites, and interviews, archaeologists communicate their findings 

to as many people as possible. By doing so, they ensure that the knowledge gained 

from their work is accessible and shared with the world. Because history belongs to 

everyone. 

 

Now, let’s dig in. 

 

Teachers and students are encouraged to watch the Greenwood Past, Present, Future 

documentary video (about 83 minutes) before beginning the lessons in this curriculum. 

The cardinal image that appears throughout the lessons connects to a story from an 

interviewee in the documentary with a flock of red birds representing the ancestors. 

https://youtu.be/3zhk0ttWEyc
https://youtu.be/3zhk0ttWEyc
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LIVING THE DREAM 
GREENWOOD ARCHAEOLOGY CURRICULUM 

The story of Black Wall Street, also known as the Greenwood District in Tulsa, 

Oklahoma, is deeply connected to the history of government policies that drastically 

changed the American landscape. This story starts over a hundred years before 

Greenwood was founded, with events that had a huge impact on Native American 

communities and, as a result, on how Tulsa developed. 

In 1803, the United States bought the Louisiana Territory from France. This was a 

massive area of land stretching from the Mississippi River to the Rocky Mountains. This 

purchase set the stage for the forced relocation of Native American Tribes, including 

the Cherokee, Chickasaw, Choctaw, Creek, and Seminole Tribes. In 1830, Congress 

passed the Indian Removal Act, which President Andrew Jackson signed into law. This 

law forced Native American Tribes to leave their ancestral lands in the southeastern 

United States and move to the newly created Indian Territory, which is present-day 

Oklahoma. 

Native American Tribes fought back against this forced relocation in different ways. 

They bought land, refused to sign treaties, tried to blend in with settler culture, and 

even moved to Mexico. But the U.S. government used harsh and often brutal tactics to 

take Native American lands. These tactics included unfair treaties, dishonest practices, 

intimidation, and military violence. As a result of these actions, over 70 treaties were 

signed between the U.S. government and Indigenous nations, forcing almost 100,000 

American Indians and enslaved African-descended people to move west of the 

Mississippi River. This forced migration, known as the Trail of Tears, lasted over 50 

years and led to the deaths of tens of thousands of Native Americans and an unknown 

number of enslaved Black people. 

The forced relocation of Native American Tribes to Indian Territory in the 1830s was 

partly driven by the belief that this dry, less fertile land was less valuable. However, as 

the nation quickly industrialized, the value of resources changed. Oil, which would 

become one of the world's most sought-after resources, was discovered in Indian 

Territory. This discovery triggered a familiar pattern of exploitation and marginalization. 

In 1887, the United States passed the Dawes Act, which aimed to divide communal 

Tribal lands in Indian Territory into individual land allotments. This policy allowed the 

government to claim any "surplus" or "unassigned" lands from Indigenous Tribes. 

These seized lands were then opened up for purchase and settlement by settlers and 

railroad companies during the Oklahoma Land Openings, a series of land runs, 

auctions, and lotteries that took place between 1889 and 1906. This process ultimately 

took away nearly 16 million acres of land from Native nations. The first land opening, 
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started by President Benjamin Harrison on April 22, 1889, involved opening nearly 2 

million acres of Indigenous land. Attracted by the promise of settlement in this new 

frontier, tens of thousands of people from across the country migrated to the territory, 

gathering and camping along its borders. The opening of the land was signaled by the 

firing of guns, cannons, and fireworks, prompting a frenzied rush by settlers to stake 

claims on the newly available land. 

 

Tulsa, Oklahoma Territory, was incorporated on January 18, 1898, shortly after the last 

of the land runs and just before the land lottery and auction in 1901 and 1906, 

respectively. The discovery of oil in the region soon followed. In 1905, the Glenn Pool 

Oil field, located on Ida E Glenn's (a Creek woman) land allotment about 14 miles south 

of Tulsa, was discovered. This discovery sparked an economic boom, with the field 

producing over 2,000 barrels of oil per day. The presence of oil, known as "black gold," 

attracted settlers seeking fortune to the territory. Rapid industrial development 

centered around the oil lakes in and around Tulsa quickly transformed the city into the 

oil capital of the world, causing its population to skyrocket from an estimated 1,390 in 

1900 to 98,874 in 1921. 

 

Following the land openings and the oil boom, the territories were on the path to 

statehood. On September 17, 1907, the people of the Indian and Oklahoma Territories 

voted for statehood. On November 16, 1907, President Theodore Roosevelt admitted a 

united Oklahoma into the United States as the forty-sixth state. However, the newly 

formed state implemented strict Jim Crow segregation laws, much to the dismay of 

Oklahoma's growing Black population. The settlers included Black migrants escaping 

the discrimination they faced in the South for the opportunities of the West, Black 

people formerly enslaved by Native American Tribes, and those of mixed African and 

Indigenous ancestry. Ironically, the housing and business discrimination prevalent in 

Tulsa fueled the rise of the Greenwood District. 

 

Ottawa W. Gurley, a wealthy landowner and entrepreneur, was drawn to Tulsa by the 

opportunity to establish a safe Black community. During the 1906 Land Auction, he 

purchased 40 acres of land north of the Frisco railroad tracks, specifically for sale to 

Black people. This purchase marked the founding of the Greenwood District, a 36-

square-block area in northern Tulsa that became a thriving commercial and residential 

district for wealthy and upwardly mobile Black Tulsans. Greenwood Avenue, the main 

thoroughfare through the district's commercial sector, became a hub of Black business 

and entrepreneurial activity, rivaling Chicago's State Street and Memphis' Beale Street. 

The district's ostentatious display of wealth earned it the nickname "Negro Wall Street" 

from James Weldon Johnson of the NAACP. Beyond its economic significance, 

Greenwood became a safe haven for Tulsa's Black community, offering safety, 

economic opportunity, and a strong sense of community. 

 

In the following lessons, you will delve into the history of African American migrations, 

explore the origins of Greenwood within the context of the All-Black Town movement, 

and gain a deeper understanding of the entrepreneurial spirit that defined Black Wall 

Street.  
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MOVING ON UP 
GREENWOOD ARCHAEOLOGY CURRICULUM 

Time Suggestion: 45 min. (take home to finish if needed) 

FOCUS QUESTIONS 

What factors in the post-Reconstruction South influenced African Americans’ 

northwestern migration? 

What persuasive appeals did Black land boosters use to promote and intensify 

African American northwestern migrations post-Reconstruction? 

OVERVIEW AND OBJECTIVES 

At the close of the Civil War and into 

the turn of the 20th century, 

formerly enslaved Black people 

began leaving the South in a mass 

exodus. At the behest of a few 

industrious Black pioneers, land 

boosters, and settlement promoters, 

Black southerners were encouraged 

to settle in the newly established All-

Black towns in the West/Twin 

Territories. In this lesson, students 

will analyze primary sources to 

explore the rhetoric used by these 

land promoters to draw Black people 

to these new territories, and to 

reveal the violent conditions in the 

post-Reconstruction South that urged 

Black migration. 

MATERIALS 

• Vocabulary

• Moving on Up reading

• Moving on Up comprehension

questions

• Primary source documents

(provided)

• Persuasive appeals chart
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SOCIAL STUDIES GRADES 9-12 

 

• D2.Geo.7.9-12. Analyze the reciprocal nature of how historical events and 

the spatial diffusion of ideas, technologies, and cultural practices have 

influenced migration patterns and the distribution of human population. 

• D2.Eco.1.9-12. Analyze how incentives influence choices that may result in 

policies with a range of costs and benefits for different groups. 

• D2.Geo.8.9-12. Evaluate the impact of economic activities and political decisions on 

spatial patterns within and among urban, suburban, and rural regions. 

• D2.His.8.9-12. Analyze how current interpretations of the past are limited by the 

extent to which available historical sources represent perspectives of people at the 

time. 

• D2.His.11.9-12. Critique the usefulness of historical sources for a specific historical 

inquiry based on their maker, date, place of origin, intended audience, and purpose. 

C3 FRAMEWORK ALIGNMENT  
MOVING ON UP 
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SOCIAL STUDIES GRADES 11-12 

Key Ideas and 

Details 

1. Cite specific textual evidence to support analysis of 

primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a 

whole. 

2. Determine the central ideas or information of a primary or 

secondary source; provide an accurate summary that makes 

clear the relationships among the key details and ideas. 

Craft and Structure 

5. Analyze in detail how a complex primary source is 

structured, including how key sentences, paragraphs, 

and larger portions of the text contribute to the 

whole. 

6. Evaluate authors’ differing points of view on the same 

historical event or issue by assessing the authors’ claims, 

reasoning, and evidence. 

Writing: Research 

to Build and Present 

Knowledge 

9. Draw evidence from informational texts to support 

analysis, reflection, and research. 

ELA 11-12 

 

Reading Standards 

for Informational 

Text 

7. Integrate and evaluate multiple sources of information 

presented indifferent media or formats (e.g., visually, 

quantitatively) as well as in words in order to address a 

question or solve a problem. 

Comprehension and 

Collaboration 

3. Evaluate a speaker’s point of view, reasoning, and use of 

evidence and rhetoric, assessing the stance, premises, links 

among ideas, word choice, points of emphasis, and tone 

used. 

COMMON CORE ALIGNMENT  
MOVING ON UP 
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TEACHER PREP 

 

1. Print Moving on Up reading, comprehension questions, and persuasive appeals chart 

(1 per student) 

2. Print or project images of provided primary sources 

• “Ho for Kansas!” Circular for Kansas Migration, 1878. Kansas State Historical 

Society. 

• “The Largest Colored Colony in America!” Advertisement for Nicodemus, 

Kansas. September 5, 1877. Kansas State Historical Society.  

• “A Lesson of the Exodus.” Topeka Daily Capital, 1879. Kansas Historical 

Society. 

• “Langston City, The Only Distinctively Negro City in America,” Langston City 

Herald, 1892, Oklahoma Historical Society. 

• “Big Summer Carnival”, “Over in Boley,” and “Come to Boley”, advertisement 

in The Boley Progress, May 11, 1905. No. 10.  

• “To the People of Clearview and Vicinity.” Clearview Patriarch, 1912. 

Oklahoma Historical Society.  

• “The Negro Going Northward: What he Must Learn.” The Black Dispatch, 1917. 

Oklahoma Historical Society. 

 

ICEBREAKER 

 

Ask students to recall and discuss advertisements that succeeded in getting them to 

make a purchase. What was attractive about the ad? 

 

ACTIVITY 

 

1. Read lesson vocabulary and Moving on Up reading as a class. 

2. Project the images of the provided primary resources or print them out for students. 

3. Instruct students to read each source, making note of each persuasive appeal they 

find as they go by completing their persuasive appeals chart with specific examples. 

4. Ask students to create their own advertisement and complete their chart. 

5. Instruct students to answer the Moving on Up comprehension questions. 

 

DEBRIEF AND DISCUSS 

 

1. Which persuasive appeals were most frequently used? 

2. Which persuasive appeals were the most effective? 

3. How did rhetoric shape the Black migration experience? 

INSTRUCTIONAL SEQUENCE 
MOVING ON UP 

https://www.kansasmemory.org/item/209311
https://www.kansasmemory.org/item/210499
https://www.kansasmemory.org/item/210499
https://www.kansasmemory.org/item/210499
https://www.kansasmemory.org/item/210621
https://www.kansasmemory.org/item/210621
https://www.kansasmemory.org/item/210621
https://gateway.okhistory.org/ark:/67531/metadc69886/m1/3/
https://gateway.okhistory.org/ark:/67531/metadc2042054/m1/1/?q=boley%20progress%201905%20carnival
https://gateway.okhistory.org/ark:/67531/metadc1860709/m1/4/
https://gateway.okhistory.org/ark:/67531/metadc152047/m1/4/
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 TERM DEFINITION 

Exoduster 

A term describing African Americans who migrated 

from southern states to Kansas following 

Reconstruction during The Exoduster Movement of 

1879 

Freedmen’s Colonies 
A municipality or community built by freedmen, 

formerly enslaved African Americans 

Boosters 
People who promoted the settlement of towns and 
cities 

Rhetoric 
The art of effective or persuasive speaking or 
writing, especially the use of figures of speech 
and other compositional techniques 

Persuasive Appeals 
The building blocks of argumentation that appeal 
to an audience’s sense of logic, ethics, and 
emotion 

Rhetor Person presenting the argument 

Ethos 
The ethical appeal; convincing an audience through 
the rhetor’s knowledge, character, good intent, and 
credibility 

Logos 
The logical appeal; convincing an audience 
using reason and evidence, such as facts, 
statistics, and claims 

Pathos 
The emotional appeal; convincing an audience 
using imagery and sensory language to create an 
emotional response 

VOCABULARY 
MOVING ON UP 
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MOVING ON UP 

What images come to mind when you think of the “Wild West”? You don’t often hear 

about the important role that Black pioneers played in the western expansion of the 

United States. Many of these African-descended people were forced to move in the 

1830s when they were enslaved by The Five Tribes, while others chose to migrate after 

Reconstruction. They traveled west and helped settle the New Frontier. 

 

After the Civil War, many formerly enslaved Black people 

left the South to escape racism and find better 

opportunities. They were known as Exodusters and 

were encouraged to settle in newly established All-Black 

towns, also known as Freedmen’s Colonies, in Kansas. 

Later on, with the opening of Oklahoma for settlement, 

Black people migrated in large numbers, sometimes as 

entire communities or families. They left behind the rural 

South in search of land ownership and economic 

opportunities in the western territories. We know about 

these early migrations because historians and 

archaeologists have studied the information preserved in 

historical records. 

 

To convince Black people to migrate, “boosters” used 

persuasive techniques. They advertised western utopias 

with plenty of resources and opportunities, promising an 

escape from the racial terrorism in the South. These 

persuasive appeals were based on ethos, logos, and pathos. 

 

Ethos refers to the credibility of the person making the argument. It shows that the 

speaker knows what they're talking about, has good intentions, and follows moral 

values. Logos is about using logical reasoning and evidence like statistics and facts to 

convince the audience. Pathos appeals to the audience's emotions and uses sensory 

language and imagery to create emotional responses. So, these three persuasive 

appeals—ethos, logos, and pathos—were used to shape the experience of Black 

migration to the West. 

 

For this activity, you will read some of the old booster advertisements and fill out a 

chart about how they try to persuade people. Then, you will think about how the words 

in these ads affected the experience of Black people moving to new places. It's 

important to understand the power of persuasion and how it can influence our decisions 

and experiences. 

African American Cowboys ca. 

1865. Courtesy of the Kansas 

State Historical Society. 
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What conditions in the South motivated Black southerners to migrate? 

 

 

 

 

 

 

Who do you think Benj. Singleton, also known as old Pap, is (“Ho for Kansas!”)? In your 

answer, describe which persuasive appeal you think he uses most effectively in this 

advertisement.  

 

  

 

 

 

 

 

 

What does the author imply when saying “Remember it is not a picnic we are inviting 

you to” in paragraph 4 of “Langston City, The Only Distinctively Negro City in 

America,”?  In your answer, explain which appeal is used most effectively to persuade 

the audience. 

 

 

 

 

 

 

 

 

According to “Come to Boley,” how does Boley stand apart from other All-Black towns? 

In your answer, explain which appeal is used most effectively to persuade the 

audience. 

 

 

 

 

 

 

 

COMPREHENSION QUESTIONS 
MOVING ON UP 
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Who is the target audience for “To the People of Clearview and Vicinity”? How does this 

differ from the other advertisements? In your answer, explain which appeal is used 

most effectively to persuade the audience.   

  

 

 

 

 

 

 

 

Create your own newspaper advertisement below. Persuade future students to 

come to your city, school and/or take your teacher’s class. Incorporate each of the 

three persuasive appeals in your ad. 
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 HO FOR KANSAS! 

Ethos  

Logos  

Pathos  

PURSUASIVE APPEALS CHART 
MOVING ON UP 

THE LARGEST COLORED COLONY IN AMERICA! 

Ethos  

Logos  

Pathos  

A LESSON OF THE EXODUS 

Ethos  

Logos  

Pathos  

LANGSTON CITY, THE ONLY DISTINCTIVELY NEGRO CITY IN AMERICA 

Ethos  

Logos  

Pathos  
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 COME TO BOLEY 

Ethos  

Logos  

Pathos  

PURSUASIVE APPEALS CHART 
MOVING ON UP 

TO THE PEOPLE OF CLEARVIEW AND VICINITY 

Ethos  

Logos  

Pathos  

THE NEGRO GOING NORTHWARD: WHAT HE MUST LEARN  

Ethos  

Logos  

Pathos  

YOUR ADVERTISEMENT 

Ethos  

Logos  

Pathos  
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ALL-BLACK TOWNS 
GREENWOOD ARCHAEOLOGY CURRICULUM 

FOCUS QUESTIONS 

What factors contributed to the development of All-Black Towns after 1865? 

What people and philosophies shaped ideas of Black migration and settlement in the 

southwest during the All-Black Town Movement? 

OVERVIEW AND OBJECTIVES 

The Greenwood District was just one 

All-Black community among an 

estimated 60 All-Black Towns 

established 1865-1925 in Oklahoma’s 

Twin Territories. This was more than 

any other state or territory at the 

time, largely owing to Freedmen 

settlements and later, the Land 

Openings. These towns became safe 

havens where African Americans 

found community, economic 

opportunity, security, harmony, uplift, 

and independence. By examining 

primary sources, students will 

discover the people, philosophies, and 

economic factors that shaped the 

establishment of these self-sustaining 

All-Black communities. Students will 

conduct independent research 

projects focused on an All-Black Town 

that they select and create a visitor’s 

guide in the style of the historic Negro 

Motorist Green Book. 

MATERIALS 

• Vocabulary

• All-Black Towns reading

• Commemorative Green Book

Project instructions and resources

• Green Book research organizer and

example

• The Negro Motorist Green Book,

1940 

SUPPLEMENTARY MATERIALS 

• List of All-Black Towns by State

• The Negro Motorist Green Book,

1937 

• The Negro Motorist Green Book,

1941 

• Booker T. Washington and W.E.B

DuBois: Crash Course Black

American History #22

• Du Bois, W. E. B, The Talented

Tenth, in The Negro Problem, 1903

• Washington, Booker T., Industrial

Education for the Negro, in The

Negro Problem, 1903

Time Suggestion: 90 min. in class (or 45 min. in class and take home) 

https://digitalcollections.nypl.org/items/df735ce0-83d3-0132-79e8-58d385a7b928#/?uuid=dc858e50-83d3-0132-2266-58d385a7b928
https://digitalcollections.nypl.org/items/df735ce0-83d3-0132-79e8-58d385a7b928#/?uuid=dc858e50-83d3-0132-2266-58d385a7b928
https://digitalcollections.nypl.org/items/88223f10-8936-0132-0483-58d385a7b928/book#page/1/mode/2up
https://digitalcollections.nypl.org/items/88223f10-8936-0132-0483-58d385a7b928/book#page/1/mode/2up
https://transcription.si.edu/project/7955
https://transcription.si.edu/project/7955
https://www.youtube.com/watch?v=zHn-vSTMOWE
https://www.youtube.com/watch?v=zHn-vSTMOWE
https://www.youtube.com/watch?v=zHn-vSTMOWE
https://teachingamericanhistory.org/document/the-talented-tenth/
https://teachingamericanhistory.org/document/the-talented-tenth/
https://teachingamericanhistory.org/document/industrial-education-for-the-negro/
https://teachingamericanhistory.org/document/industrial-education-for-the-negro/
https://teachingamericanhistory.org/document/industrial-education-for-the-negro/
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SOCIAL STUDIES GRADES 9-12 

 

• D2.Geo.7.9-12. Analyze the reciprocal nature of how historical events and 

the spatial diffusion of ideas, technologies, and cultural practices have 

influenced migration patterns and the distribution of human population. 

• D2.Eco.1.9-12. Analyze how incentives influence choices that may result in policies 

with a range of costs and benefits for different groups. 

• D1.5.9-12. Determine the kinds of sources that will be helpful in answering 

compelling and supporting questions, taking into consideration multiple points of 

view represented in the sources, the types of sources available, and the potential 

uses of the sources. 

• D2.Geo.8.9-12. Evaluate the impact of economic activities and political decisions on 

spatial patterns within and among urban, suburban, and rural regions. 

• D2.His.8.9-12. Analyze how current interpretations of the past are limited by the 

extent to which available historical sources represent perspectives of people at the 

time. 

• D2.His.11.9-12. Critique the usefulness of historical sources for a specific historical 

inquiry based on their maker, date, place of origin, intended audience, and purpose. 

C3 FRAMEWORK ALIGNMENT  
ALL-BLACK TOWNS 
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SOCIAL STUDIES GRADES 11-12 

Key Ideas and 

Details 

1. Cite specific textual evidence to support analysis of 

primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a 

whole. 

Integration of 

Knowledge and 

Ideas 

7. Integrate and evaluate multiple sources of 

information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in 

order to address a question or solve a problem. 

9. Integrate information from diverse sources, both primary 

and secondary, into a coherent understanding of an idea or 

event, noting discrepancies among sources. 

Writing: Text Types 

and Purposes 

2. Write informative/explanatory texts, including the 

narration of historical events, scientific procedures/ 

experiments, or technical processes. 

Production and 

Distribution of 

Writing 

4. Produce clear and coherent writing in which the 

development, organization, and style are appropriate to 

task, purpose, and audience. 

Writing: Research 

to Build and Present  

9. Draw evidence from informational texts to support 

analysis, reflection, and research. 

COMMON CORE ALIGNMENT  
ALL-BLACK TOWNS 
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ELA 11-12 

Reading Standards 

for Informational 

Text 

5. Analyze and evaluate the effectiveness of the structure an 

author uses in his or her exposition or argument, including 

whether the structure makes points clear, convincing, and 

engaging. 

Research to Build 

and Present 

Knowledge 

7. Conduct short as well as more sustained research 

projects to answer a question (including a self-

generated question) or solve a problem; narrow or 

broaden the inquiry when appropriate; synthesize 

multiple sources on the subject, demonstrating 

understanding of the subject under investigation. 

8. Gather relevant information from multiple authoritative 

print and digital sources, using advanced searches 

effectively; assess the strengths and limitations of each 

source in terms of the task, purpose, and audience; 

integrate information into the text selectively to maintain the 

flow of ideas, avoiding plagiarism and overreliance on any 

one source and following a standard format for citation. 

Presentation of 

Knowledge and 

Ideas 

Make strategic use of digital media (e.g., textual, graphical, 

audio, visual, and interactive elements) in presentations to 

enhance understanding of findings, reasoning, and evidence 

and to add interest. 

COMMON CORE ALIGNMENT  
ALL-BLACK TOWNS 
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TEACHER PREP 

 

1. Print All-Black Towns reading (1 per student) 

2. Print All-Black Towns comprehension questions (1 per student) 

3. Print Green Book research organizer sheets (5 per student) 

 

ICEBREAKER 

 

1. Project the 1940 Green Book for students to skim through as a class. 

2. Ask students to consider what they would need to know before navigating a new 

town. What steps would they take to gather information? 

 

ACTIVITY 

 

1. Review lesson vocabulary as a class. 

2. Read the All-Black Towns reading as a class. 

3. Instruct students to answer the All-Black Towns comprehension questions. 

4. Read the Commemorative Green Book Project instructions as a class. The student 

will: 

a. SELECT ONE All-Black Town founded during the All-Black Town Movement 

using the provided resource links. 

b. RESEARCH the businesses, services, and resources available in their chosen 

town, pulling from 3 primary sources and 2 secondary sources. 

c. CREATE a visitors’ guide and directory for their town based on their research. 

d. COMBINE their entries with their classmates’ to create a Commemorative 

Green Book. 

INSTRUCTIONAL SEQUENCE 
ALL-BLACK TOWNS 

https://digitalcollections.nypl.org/items/df735ce0-83d3-0132-79e8-58d385a7b928#/?uuid=dc858e50-83d3-0132-2266-58d385a7b928
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 TERM DEFINITION 

Freedman 

African-descended people who were formerly enslaved by 

the Five Tribes, often having mixed afro-indigenous 

ancestry 

Edward P. McCabe 

An African American entrepreneur, politician, land 

booster, and founder of Oklahoma’s first All-Black town 

Langston. He was the father of the all-Black state and 

later, the All-Black Town Movement 

All-Black Town 
Movement 

The movement of African Americans to towns established 

by or for predominantly African-American populace 

between 1965 and 1925 

Booker T. 

Washington 

An African-American educator, orator, and founder and 

first President of Tuskegee Normal and Industrial Institute 

(now Tuskegee University). His philosophies of economic 

self-determination and industrial education secured his 

position as a leader of Black thought and progress 1890-

1915 

Industrial Education 

for the Negro 

An essay written by Booker T. Washington promoting the 

dignification of common labor, vocational training, and the 

accommodation of segregation as the primary modes for 

African American progress 

W. E. B. DuBois 

An African American sociologist, educator, and civil rights 

leader. The first African American to earn a PhD from 

Harvard University, later becoming a Professor at Atlanta 

University. He was a proponent of immediate social and 

political equality for African Americans 

Talented Tenth 

A term popularized by Du Bois promoting higher education 

to develop the leadership capacity among the most able 10 

percent of African Americans 

VOCABULARY 
ALL-BLACK TOWNS 
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ALL-BLACK TOWNS BY STATE 
ALL-BLACK TOWNS 

Alabama 

• Africatown 

• Hobson City (1899) 

 

Arkansas 

• Blackville (1891) 

 

California 

• Allensworth (1908) 

 

Colorado 

• Dearfield (1910) 

 

Florida 

• Eatonville (1887) 

 

Illinois 

• Brooklyn (1873) 

 

Kansas 

• Nicodemus (1879) 

• Singleton Colony (1879) 

• Dunlap Colony (1878) 

• Morton City (1879) 

• Rattlebone Hollow 

• Tennessee Town 

• Summit Township 

 

Kentucky 

• Hall 

 

Louisiana 

• Bobtown(1898) 

• Mossville (1790) 

• St. Maurice? 

 

Maine 

• Malaga Island (1894) 

 

Mississippi 

• Mound Bayou (1887) 

• Renova 

 

Missouri 

• Three Creeks (1875) 

• Namrash (1876) 

 

North Carolina 

• Princeville (1865) 

 

Oklahoma 

• Arcadia (1890) 

• Bluff 

• Boley (1903/5) 

• Brooksville 

• Clearview (1903) 

• Gay (Lenton) 

• Grayson (Wild Cat) 

• IXL 

• Langston (1891) 

• Lima (1907/1919) 

• Red Bird 

• Rentiesville (1903) 

• Summit 

• Taft/Twine (1903) 

• Tatums 

• Tullahassee 

• Greenwood (1905) 

• Vernon 

• Arkansas Colored 

• Northfolk Colored 

• Canadian Colored 

 

Texas (Houston Area) 

• Bordersville 

• Independence Heights/ 

Studewood 

• Chaneyville 

• Tamina 

• Dewalt 

• Sunnyside 

• Acres Homes 

• Timbercrest 

• Riverside Terrace 

• Freedmen's Town 

• Frenchtown 

• Kashmere Gardens 

• Butler's Crossing 

• Hufsmith 

• Green Pond 

• Kendlton 

• Trinity/Houston Gardens 

• Chenango 

• Riceville 

• Barret Station 

• Pleasantville 

• East End Galveston 

Island 

• Kohrville 

• Ames 

• Prairie View/Alta Vista 

• Northshore 

• Piney Point 

• South Union/Greater OST 

• South Park 

• Sandy Point 

• Hiram Clarke 

• Lake Jackson 

• Camp Logan 

• Harrisburg 

• Freeport 

• Dugan 

• Madeley Quarters 

• East Gate 
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ALL-BLACK TOWNS 

The Greenwood District was a center of Black progress, but it was not the only one in 

the early 20th century. Greenwood was one of an estimated 60 All-Black Towns 

established 1865-1925 in the Twin Territories around what is now Oklahoma. 

Freedmen founded most of these towns in what was then called Indian Territory. 

Freedmen were African-descended people who members of the Five Tribes had 

enslaved. The Five Tribes had sided with the Confederacy during the Civil War, for 

complex reasons. 

 

When the Civil War ended in 1865, the federal government ordered the Five Tribes to 

give Freedmen freedom, land, and Tribal citizenship. As a result, they settled into town 

within the edges of Tribal lands. Their full citizenship and freedom set these Freedmen 

apart from many Southern Black migrants. Over time, tension grew between those two 

African-descended groups. Some Freedmen saw new Black 

migrants as threats to the homes they had made through 

Indigenous groups. In Boley, an All-Black Town populated by 

migrants, it was common for Freedmen to ride horses through 

the streets at night shooting out residents’ windows. 

 

Despite these conflicts, the All-Black Towns in Oklahoma 

thrived. This success is in part because of the support of 

wealthy entrepreneurs and politicians like Edward P. McCabe. 

McCabe played a significant role in establishing Langston, 

Oklahoma, the first of these towns. He even started a 

Historically Black College called Langston University. He 

founded a newspaper called the Langston City Herald to 

encourage more Black individuals to settle in the area. McCabe 

envisioned an All-Black state in Oklahoma and aimed to 

become its first Governor. When asked why Black people would 

choose Oklahoma rather than a southern state, McCabe 

responded: 

 

We desire to get away from the associations that cluster about us in the Southern 

States. We wish to remove from the disgraceful surroundings that so degraded 

my people, and in the new territory in Oklahoma show the people of the United 

States and of the world that we are not only loyal citizens, but that we are 

capable of advancement, and that we can be an honor to those who owned us as 

chattels, but disavowed us as sons and daughters. We are willing to abide by that 

decision, in a new country, on new lands, with a climate suited to our race, we 

desire to show you that we are men and women capable of self-government and 

loyal enough to add strength to the Government. (Johnson 2002, 40) 

Edward P. McCabe. 

Courtesy of the Kansas 

State Historical Society. 
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McCabe and other supporters of the All-Black Town Movement embraced Booker T. 

Washington's concept of economic self-determination. Washington believed that 

technical training and skilled labor would bring African Americans economic 

independence. He thought racial harmony could be possible if Black individuals had the 

freedom and opportunity to train, live, and work together. He outlines his ideas in his 

essay “Industrial Education for the Negro.” 

 

Despite this, Washington faced criticism for accepting segregation and the Jim Crow 

system. W.E.B. Du Bois, another leader in the Civil Rights movement, disagreed with 

Washington. Du Bois wanted more immediate action to achieve social and political 

equality. He believed that educated Black leaders, called the “Talented Tenth,” would 

uplift the entire race. 

 

They had different views, but both Washington and Du Bois were important in shaping 

the All-Black Town Movement. These towns provided a safe haven for Black individuals. 

They offered support, education, cooperation, economic opportunities, security, and 

most importantly, freedom. The stories of these towns show the determination and 

strength of the Black community during this time. 

 

 

Portrait of Booker T. Washington, ca 1905-1945 

Courtesy of the Library of Congress. 
Portrait of W.E.B. Du Bois, ca. 1919 

Courtesy of the Library of Congress. 
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How and why did Black migrants pose a threat to Black Indigenous identity? 

 
 

 

 

 

 

 

 

 

 

Who was Edward P. McCabe? Why is his story important? 

 
 

 

 

 

 

 

 

 

 

What were the key characteristics of the All-Black Town Movement? 

 
 

 

 

 

 

 

COMPREHENSION QUESTIONS 
ALL-BLACK TOWNS 
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How did the philosophies of Booker T. Washington and W.E.B. Du Bois differ? How were 
they alike? 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

Based on what you’ve learned so far, how do you think the philosophies of Booker T. 
Washington and W.E.B. Du Bois shaped the development of the Greenwood District? 



 

 Archaeology in the Community Page 31 Living the Dream

The Negro Motorist Green Book (1936-1966) was a guidebook created so African 

Americans could travel safely throughout the United States and abroad. Published 

annually by Victor H. Green—a Black postal worker from New York—the book 

provided a comprehensive list of cities and establishments that served African 

Americans. With the help of his guidebook, Black travelers found hotels, boarding 

houses, restaurants, taverns, night clubs, garages, service stations, beauty and 

barber shops, and other establishments to visit during a heightened period of racial 

discrimination and violence against African Americans. 

 
IMAGINE if this resource existed for the African American migrants moving 

throughout the country between 1865 and 1925. How would it have impacted the All-

Black Town Movement? Would it have increased the likelihood of an All-Black state? 

 
SELECT one All-Black Town founded during the All-Black Town Movement: 
• Map of Black Towns - Cymone Davis, Next Leadership Development  

• Resilient Black Towns - Dr. Alicia Odewale, #2892MilesToGo 

• All Black Towns of Oklahoma - Marcus Young, Oklahoma SHPO 

 
RESEARCH the businesses, services, and resources available in your chosen town, 

gathering three primary sources and two secondary sources and organizing your 

findings in the provided research templates. 

 

CREATE a visitors’ guide and directory for your town based on your research using 

the provided Green Book template, or by creating your own. 

 
COMBINE your entry with your classmates to create a Commemorative Green Book 

that highlights the United States’ All-Black Towns that became safe havens for African 

American migrants during this period. 

 

BOOKS 
 
• Crockett, Norman L, The Black Towns. 1969. 
• Johnson, Hannibal B, et. all, Acres of aspiration: The All-Black Towns in Oklahoma, 

2020. 

COMMEMORATIVE GREEN BOOK PROJECT 
ALL-BLACK TOWNS 

DIGITAL RESOURCES 
 
• New York Public Library Digital 

Collections — the Green Book 
• State Historical Societies 

• State Historic Preservation Offices  

• The Library of Congress 

• Chronicling America: Historic American 

Newspapers 

• Directory of U.S. Newspapers in 

American Libraries 

• The National Archives and Records 

Administration 

• Texas Freedom Colonies Project 

https://nextleads.org/blacktowns/
https://storymaps.arcgis.com/collections/be2f71b037114de9a298e3387a62a78e?item=3
https://storymaps.arcgis.com/stories/a007d4b62a7a4ef89c4e841f02726f1f
https://digitalcollections.nypl.org/collections/the-green-book#/?tab=navigation
https://digitalcollections.nypl.org/collections/the-green-book#/?tab=navigation
https://ncshpo.org/directory/
https://www.loc.gov/
https://chroniclingamerica.loc.gov/
https://chroniclingamerica.loc.gov/
https://www.loc.gov/collections/directory-of-us-newspapers-in-american-libraries/about-this-collection/
https://www.loc.gov/collections/directory-of-us-newspapers-in-american-libraries/about-this-collection/
https://www.archives.gov/
https://www.archives.gov/
https://txfcp.wpengine.com/atlas
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GREEN BOOK RESEARCH ORGANIZER 
ALL-BLACK TOWNS 

Source (Title, Author, 

Year) 
 

Primary or Secondary  

Source Description  

Business Information  
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GREEN BOOK RESEARCH EXAMPLE 
ALL-BLACK TOWNS 

Source (Title, Author, 

Year) 
Langston City Herald, June 15, 1893  

Primary or Secondary Primary 

Source Description 

The Langston City Herald was founded in 1891 by Edward 

P. McCabe, becoming the first weekly African-American 

newspaper in Oklahoma Territory. It was widely circulated 

throughout the South and Southwest and was crucial to 

African American Settlement in Oklahoma. This issue 

includes several ads for businesses in Langston as well as a 

plat map of available plots of land for settlement. 

Business Information 

• Saloon - Armstead and Stroud - Washington Blvd  

• Drugstore - H. Gephart - Washington Blvd 

• Physician and Surgeon - Dr. A.J. Alston - Washington 

Blvd 

• The Clothiers - Hazelwood and Walker - “4 doors west 

of the Post Office”  

• Blacksmith - C.B. Black - Washington Blvd 

• Harness and Saddlery - Holden and McAdams - “2 doors 

east of Post Office” 

• General Store - “Staple and Fancy Groceries” - Irvin 

Green- Washington Blvd 
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IMAGINING BLACK WALL STREET 
GREENWOOD ARCHAEOLOGY CURRICULUM 

Time Suggestion: 90-135 min. for intro. and presentations, projects at home 

FOCUS QUESTIONS 

How did the entrepreneurial spirit shape the development of Tulsa’s Greenwood 

District? 

How did Black Tulsans create an economically independent community? 

OVERVIEW AND OBJECTIVES 

In this lesson, students will explore 

entrepreneurship, industry, and 

mutual aid. Greenwood’s commercial 

district was home to businesses, 

entertainment, schools, and over a 

dozen Black churches. Adopting the 

entrepreneurial spirit of the Oklahoma 

land promoters and the Greenwood 

pioneers, students will simulate the 

work of a Social Media Manager. They 

will perform a SWOT (strengths, 

weaknesses, opportunities, threats) 

analysis of a chosen Greenwood 

business and pitch a marketing plan 

to increase public awareness and 

sales. 

MATERIALS 

• Mozilla Franklin Jones interview

(Tulsa Historical Society)

• Imagining Black Wall Street reading

• Business Pitch organizer

• Business Pitch grading rubric

• Tulsa Colored Business Directory

from The Tulsa Star, April 3, 1920

SUPPLEMENTARY MATERIALS 

• The Tulsa Star (1913-1921)

• Polk-Hoffhine Directory Co.'s Tulsa

City Directory (1910)

• Polk-Hoffhine Directory Co.'s Tulsa

City Directory (1920)

• Polk-Hoffhine Directory Co.'s Tulsa

City Directory (1921)

• #TulsaSyllabus: The Rise of

Greenwood

• The Tulsa Historical Society

https://www.youtube.com/watch?v=Z1yIyVrmuEs&amp;t=4s
https://gateway.okhistory.org/ark:/67531/metadc72793/m1/11/
https://gateway.okhistory.org/search/?fq=str_title_serial%3A%22The%20Tulsa%20Star%22
https://digitalcollections.tulsalibrary.org/digital/collection/p15020coll12/id/860/rec/1
https://digitalcollections.tulsalibrary.org/digital/collection/p15020coll12/id/860/rec/1
https://digitalcollections.tulsalibrary.org/digital/collection/p15020coll12/id/1603/rec/3
https://digitalcollections.tulsalibrary.org/digital/collection/p15020coll12/id/1603/rec/3
https://digitalcollections.tulsalibrary.org/digital/collection/p15020coll12/id/2857/rec/2
https://digitalcollections.tulsalibrary.org/digital/collection/p15020coll12/id/2857/rec/2
https://tulsasyllabus.web.unc.edu/the-rise-of-greenwood/
https://tulsasyllabus.web.unc.edu/the-rise-of-greenwood/
https://www.tulsahistory.org/
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SOCIAL STUDIES GRADES 9-12 

 

• D2.Geo.8.9-12. Evaluate the impact of economic activities and political 

decisions on spatial patterns within and among urban, suburban, and rural 

regions. 

• D2.His.8.9-12. Analyze how current interpretations of the past are limited by the 

extent to which available historical sources represent perspectives of people at the 

time. 

C3 FRAMEWORK ALIGNMENT  
IMAGINING BLACK WALL STREET 
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SOCIAL STUDIES GRADES 11-12 

Key Ideas and 

Details 

1. Cite specific textual evidence to support analysis of 

primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a 

whole. 

Integration of 

Knowledge and 

Ideas 

7. Integrate and evaluate multiple sources of 

information presented in diverse formats and media 

(e.g., visually, quantitatively, as well as in words) in 

order to address a question or solve a problem. 

9. Integrate information from diverse sources, both 

primary and secondary, into a coherent understanding 

of an idea or event, noting discrepancies among 

sources. 

Writing: Text Types 

and Purposes 

2. Write informative/explanatory texts, including the 

narration of historical events, scientific procedures/ 

experiments, or technical processes. 

Production and 

Distribution of 

Writing 

4. Produce clear and coherent writing in which the 

development, organization, and style are appropriate to 

task, purpose, and audience. 

Writing: Research 

to Build and Present  

9. Draw evidence from informational texts to support 

analysis, reflection, and research. 

COMMON CORE ALIGNMENT  
IMAGINING BLACK WALL STREET 
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ELA 11-12 

Reading Standards 

for Informational 

Text 

5. Analyze and evaluate the effectiveness of the structure an 

author uses in his or her exposition or argument, including 

whether the structure makes points clear, convincing, and 

engaging. 

Research to Build 

and Present 

Knowledge 

7. Conduct short as well as more sustained research projects 

to answer a question (including a self-generated question) or 

solve a problem; narrow or broaden the inquiry when 

appropriate; synthesize multiple sources on the subject, 

demonstrating understanding of the subject under 

investigation. 

8. Gather relevant information from multiple authoritative 

print and digital sources, using advanced searches 

effectively; assess the strengths and limitations of each 

source in terms of the task, purpose, and audience; 

integrate information into the text selectively to maintain the 

flow of ideas, avoiding plagiarism and overreliance on any 

one source and following a standard format for citation. 

Presentation of 

Knowledge and 

Ideas 

Make strategic use of digital media (e.g., textual, 

graphical, audio, visual, and interactive elements) in 

presentations to enhance understanding of findings, 

reasoning, and evidence and to add interest. 

COMMON CORE ALIGNMENT  
IMAGINING BLACK WALL STREET 
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TEACHER PREP 

1. Create a classroom TikTok or Instagram account for your students to upload their

projects. Use #GreenwoodBusinesses and #GreenwoodArchaeologyCurriculum to

share your work with students across the nation.

2. Print copies or project image of the Tulsa Colored Business Directory for students.

ICEBREAKER 

1. Play the audio recording of the oral history interview of Mozilla Franklin Jones from

0:00-3:45m.

2. Invite students to respond to the following prompt: if you were a Greenwood

entrepreneur, what business would you own, and why? What goods and services

would you offer to your community? How would you market your goods and services

to your target clientele?

ACTIVITY 

1. Read the Imagining Black Wall Street reading as a class.

2. Instruct students to select a business from the Tulsa Colored Business Directory.

Encourage students to select a business that aligns closely with their own interests

and passions.

3. Review the Imagining Black Wall Street Pitch Organizer as a class.

4. Allow students 1 class period to conduct brand research and perform a SWOT

(strengths, weaknesses, opportunities, threats) analysis. Other research and

presentation preparation can be done at home if needed. Allow 1-2 class periods for

students to present.

DEBRIEF AND DISCUSS 

1. Reflect on this assignment. From your experience, what makes a successful

marketing campaign?

2. How did the entrepreneurial spirit shape the development of Tulsa’s Greenwood

District?

3. How did Black Tulsans create an economically independent community?

INSTRUCTIONAL SEQUENCE 
IMAGINING BLACK WALL STREET 

https://gateway.okhistory.org/ark:/67531/metadc72793/m1/11/
https://www.youtube.com/watch?v=Z1yIyVrmuEs&amp;t=4s
https://gateway.okhistory.org/ark:/67531/metadc72793/m1/11/
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IMAGINING BLACK WALL STREET 

Tulsa's Greenwood District was a remarkable place. It spanned 36 blocks and was a 

thriving community where Black people had created their own space. Inspired by the 

ideas of Booker T. Washington, they believed in community harmony, self-

improvement, and financial independence. One resident, Mozilla Franklin Jones, saw 

how the district grew from Deep Greenwood to Pine Street, making its presence felt 

throughout Tulsa. She described the district as “booming and very alive, and it 

continued to grow” (Tulsa Historical Society). In Greenwood, there were countless 

successful Black-owned businesses, all contributing to the vibrant atmosphere of 

Greenwood. Mabel B. Little described the district: 

Black businesses flourished. I remember Huff’s Cafe on Cincinnati and Archer. It 

was a thriving meeting place in the black community. You could go there almost 

anytime, and just about everybody who was anybody would be there or on their 

way. There were also two popular barbeque spots. Tipton’s and Uncle Steve’s. 

J.D. Mann had a grocery store. His wife was a music teacher. We had two funeral 

parlors, owned by morticians Sam Jackson and Hardel Ragston. Down on what 

went by the name of “Deep Greenwood” was a clique of eateries, a panorama of 

lively dance halls, barber shops and theatres glittering in the night light, and a 

number of medical and dental offices. (Eulinberg 2021, 104) 

The community of Greenwood offered a wide range of services and businesses for its 

residents. People could find everything they needed, from healthcare to trades and 

technical services to arts and entertainment. Doctors, dentists, lawyers, ministers, 

brick masons, barbers, hairdressers, and other skilled workers were all present in the 

district. On Thursday evenings, Black domestic workers who worked for white families 

in Tulsa would come to Greenwood Avenue to spend their wages.  

Education was also valued in Greenwood, with the first African American school in Tulsa 

being founded there in 1905. In 1910, Paul Lawrence Dunbar School was erected for 

grades 1-8. In 1913, Booker T. Washington High School was built. Booker T. 

Washington High School became a central part of Black life in Greenwood.  

Let's take a moment to imagine what a historic business from Greenwood would look 

like now. Researching one of these businesses can give us a glimpse into the past and 

help us appreciate the legacy of Greenwood. Historic Greenwood’s success as a 

business district can be attributed to the relentless promotion and targeted advertising 

by its many Black entrepreneurs. From word of mouth and door-to-door marketing to 

national news coverage, Greenwood business owners marketed their goods and 

services, gaining renown and popularity across the country. 
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Today, Social Media Managers continue this tradition in virtual space. Imagine you are 

a Social Media Manager for a marketing firm that is trying to secure a Historic 

Greenwood business as a new client. First, select a business to represent using the 

Tulsa Colored Business Directory printed in the Tulsa Star on April 3, 1920. Then, 

develop a 5-minute social media campaign pitch that will catapult this business into the 

21st century, increasing its brand awareness and reviving its consumer sales. Your 

pitch to the marketing firm should include: 

BRAND & MARKET RESEARCH about the business to understand the company’s 

history, mission, goods and services provided, and target consumer demographic. The 

supplementary materials may help you. 

A SWOT (strengths, weaknesses, opportunities, threats) ANALYSIS to assess the 

business’ performance potential in order to develop a strategic marketing plan. 

DRAFTED CONTENT with a minimum of three assets, each of a different media type—

video, photo, infographic, challenge, etc.—that attract new customers to the historic 

business. 

A CONTENT CALENDAR that shows when will you post. Consider your target 

demographic. 
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BUSINESS PITCH ORGANIZER 
IMAGINING BLACK WALL STREET 

Business name:  Location:   

Goods, services, and mission: 

Target market (consumer/customer/audience demographics): 

Strengths: Weaknesses: Opportunities: Threats: 

Post types (pick 3): 

• Video 

• In-feed post 

• Infographic  

• Call to action 

• Other 

Post descriptions: 

1. 

 

2. 

 

3. 

Content calendar (when are you posting and why?): 
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BUSINESS PITCH GRADING RUBRIC 
IMAGINING BLACK WALL STREET 

Group presenting: 

Business name: Strongly 

disagree 

 (1-2) 

Disagree 

 (3-5) 

Agree 

(6-8) 

Strongly 

agree 

(9-10) 

Brand Research: The group 

explained the business, including 

the products, services, and 

demographics. 

Market Research: The group 

identified their target consumer 

market by examining prior 

advertising and marketing 

materials. 

SWOT Analysis: The group 

identified the business’s 

strengths, weaknesses, 

opportunities, and threats.  

Drafted Content: The group 

drafted content endorsing the 

business using three different 

post types that were engaging 

and effective. 

Content Calendar: The group 

created a calendar of strategic 

content posts, taking target 

demographics into account. 

The pitch was well organized and 

presented within 5 minutes. 
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